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Advanced Certificate in Reggio Emilia Approach in Early Childhood Education (United Kingdom)

The Hundred Languages Of Children

Hundred Languages is the central metaphor of the Reggio Emilia approach, describing the multiple ways
children can express their ideas, feelings and understandings. It reminds educators that learning is not
limited to spoken language; visual art, movement, drama, music, construction, digital media and a host of
other expressive forms are all valid. The term encourages teachers to *listen* to every mode of
communication, to value each as a legitimate contribution to the learning community.

Language in this context does not refer only to words. It includes any symbolic system that children use to
make meaning. When a child arranges blocks in a pattern, that pattern is a language of spatial reasoning.

When a child sings a melody, the melody is a language of emotion and memory. Recognising the breadth
of language helps educators design environments that invite diverse expressions.

Expression refers to the act of externalising inner thoughts, feelings or knowledge. In Reggio Emilia,
expression is seen as a process rather than a product. A child's drawing, for instance, is not judged for
artistic perfection but explored as a window into the child’s thinking. Teachers ask open-ended questions
such as “What do you notice about the lines you have used?” To deepen the child’s reflection.

Atelier (or atelier in Italian) is the dedicated studio space where children can experiment with a range of
media—painting, clay, collage, digital tools, natural materials. The atelier is staffed by a specialist known as
the atelierista, whose role is to support children’s exploratory processes, to introduce new techniques, and
to document the discoveries that emerge. The presence of an atelier signals to families and staff that artistic
exploration is a core part of the curriculum, not an optional extra.

Environment is considered the “third teacher” after the adult and the child. It encompasses the physical
layout, the quality of light, the accessibility of materials, the organization of spaces, and the visual displays
that narrate ongoing projects. A well-designed environment offers multiple entry points, encouraging
children to choose the mode that best fits their current curiosity. For example, a corner with loose parts, a
shelf of books, a music corner with instruments, and a digital table each invite different kinds of
engagement.

Documentation is a systematic practice of recording children’s learning processes. It includes photographs,
videos, transcripts of conversations, children’s artwork, teachers’ notes, and the visual representation of
projects on walls. Documentation serves three purposes: It makes learning visible, it provides a basis for
reflection, and it invites families and the community into the conversation. A teacher might photograph a
child’s construction of a bridge, annotate the image with the child’s explanation, and then display it
alongside scientific concepts about load and balance.

Pedagogical documentation goes beyond simple recording; it is an interpretive act that connects
observations to theoretical frameworks and curriculum goals. The teacher analyses the documentation to
identify emerging interests, to plan next steps, and to assess how the child’s thinking is evolving. For
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instance, a series of drawings about garden insects might lead the teacher to introduce a field trip, a
magnifying glass, and a collaborative research notebook.

Project work is a long-term, child-initiated investigation that can last from a few days to several weeks.
Projects arise from the children’s questions and are co-constructed with teachers. The project cycle typically
includes an inciting incident (a spark of curiosity), a phase of inquiry (experimentation, data collection,
discussion), a documentation phase (making visible the learning), and a sharing phase (presenting findings
to peers, families, or the wider community). An example project might begin with a child’s wonder about
“why leaves change colour,” leading to observations of leaf colour, experiments with pigments, creation of a
mural, and a final exhibition for parents.

Teacher as researcher reflects the stance that educators continuously investigate children’s thinking. Rather
than delivering pre-determined lessons, teachers formulate hypotheses, test them through interaction, and
revise their understanding based on evidence collected in documentation. This role aligns with the idea of
the teacher as a co-learner, sharing in the joy of discovery. A teacher might notice that children are
repeatedly grouping objects by colour rather than size, hypothesise that colour is a primary organising
principle, and then design activities that challenge this by introducing sorting by texture.

Child as protagonist places the child at the centre of the learning narrative. The child’s interests drive the
direction of study, and the child’s voice is regularly amplified through documentation and discussion. This
perspective opposes a top-down model where adults decide what is important. In practice, a teacher may
ask a group of children to vote on which topic they would like to explore next, ensuring that the chosen
theme reflects collective enthusiasm.

Encounter is the term used to describe the meeting of the child with the environment, materials, peers, and
adults that creates a learning moment. Each encounter is unique and can trigger curiosity, problem-solving,
or emotional response. Teachers are trained to recognise the subtle cues that signal a potential encounter—
such as a child lingering over a particular material, or a pair of children negotiating the use of a shared
resource. By arranging the environment to maximise meaningful encounters, educators nurture sustained
engagement.

Listening is an active, reflective practice that requires teachers to attend not only to spoken words but also
to gestures, body language, tone, and the silence that can convey meaning. Listening is both receptive
(hearing the child) and responsive (acting on what is heard). An example of deep listening could involve a
teacher noticing that a child repeatedly taps a rhythm on a table; the teacher might then introduce a drum
and invite the child to expand the rhythm, thereby validating the child’s musical idea.

Materiality refers to the qualities of the physical objects that children use. Different materials invite different
kinds of interaction: Clay is malleable and encourages tactile exploration; glass beads are transparent and
invite sorting by colour; loose parts such as cardboard tubes promote construction and spatial reasoning.
Understanding materiality helps teachers select resources that align with the intended learning outcomes
while also leaving room for open-ended play.

Aesthetic experience is the intentional creation of beauty, wonder or sensory richness that stimulates
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children’s imagination. Aesthetic experiences are not limited to art classes; they can occur in a science
investigation when children observe the patterns of a kaleidoscope, or in a storytelling session where
language is rhythmically spoken. By embedding aesthetic quality in everyday activities, teachers cultivate an
appreciation for nuance and detail.

Co-construction describes the collaborative building of knowledge between children, teachers, families and
the community. It recognises that learning is socially mediated and that meaning emerges through dialogue
and shared activity. In a co-constructed project about community helpers, children might interview a local
firefighter, create a poster, and then present their findings to the school assembly, thereby integrating
multiple perspectives.

Scaffolding is a supportive strategy that provides temporary assistance to extend a child's competence.
Scaffolding is responsive and fades as the child gains mastery. For example, when children are
experimenting with magnetic forces, a teacher might first demonstrate how a magnet attracts iron filings,
then invite children to predict outcomes, and finally step back to let them test their hypotheses
independently.

Emergent curriculum is a curriculum that evolves from children’s interests rather than being predefined. It
requires teachers to be flexible, to track interests over time, and to align emergent themes with learning
goals. An emergent curriculum might start with a fascination with “rainbow colours” and expand to include
discussions of light spectra, cultural symbolism of colours, and the creation of a collaborative mural.

Reflective practice is the ongoing process of analysing one’s own teaching decisions, actions and outcomes.
Teachers keep reflective journals, discuss cases with peers, and use documentation to assess the
effectiveness of their interventions. Reflective practice ensures that educators remain responsive to the
dynamic nature of the classroom.

Community partnership involves collaboration with families, local organisations, and cultural institutions. By
inviting community members to share expertise—such as a local artist leading a workshop or a farmer
discussing soil health—children experience authentic connections between their learning and the wider
world. These partnerships also reinforce the principle that education is a shared responsibility.

Inquiry cycle outlines the stages of a child-led investigation: Curiosity, question formulation, hypothesis,

experimentation, observation, analysis, and communication of results. The cycle is iterative; children may
revisit earlier stages as new questions arise. Teachers facilitate each stage by providing appropriate tools,
posing guiding questions, and encouraging systematic documentation.

Dialogic pedagogy emphasises learning through dialogue. Dialogue is not merely a teacher-to-student
transmission but a reciprocal exchange where children’s ideas are taken seriously and built upon. In a
dialogic setting, a teacher might ask, “What do you think would happen if we added water to this sand?”
And then follow up with, “Can you show me how you would test that?”

Multiple intelligences is a framework that recognises diverse ways of processing information, such as
linguistic, logical-mathematical, spatial, bodily-kinesthetic, musical, interpersonal, intrapersonal and
naturalistic intelligences. The Hundred Languages approach resonates with this theory by providing varied
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entry points that cater to each intelligence. A child strong in bodily-kinesthetic intelligence might learn
through movement, while a child with a naturalistic intelligence might explore through gardening.

Play-based learning is the understanding that play is a natural context for children to experiment, solve
problems, and develop social skills. In Reggio Emilia, play is not separate from learning; it is the medium
through which the Hundred Languages are exercised. A dramatic play area where children act out a
marketplace can lead to mathematical concepts such as counting, measuring, and trade.

Scenic representation is the use of visual displays to narrate a project’s development. Walls become
storytelling canvases where photographs, children’s quotes, and teacher reflections are arranged
chronologically. Scenic representation helps both children and adults see the progression of ideas, identify
patterns, and celebrate achievements. It also serves as a resource for future projects, allowing new cohorts
to build on past work.

Temporal layering refers to the way documentation captures learning over time, creating layers that reveal
depth and complexity. By stacking photographs of a child’s construction at different stages, teachers can
illustrate how the child’s problem-solving strategies evolve. Temporal layering encourages patience, as
educators learn to value incremental growth rather than immediate mastery.

Ethical documentation involves respecting children’s privacy, obtaining consent from families, and
presenting children’s work in ways that honour their dignity. Teachers must navigate issues such as image
rights, the potential for misinterpretation, and the balance between public sharing and personal boundaries.
Ethical documentation also includes giving children agency over how their work is displayed.

Collaborative inquiry is the joint investigation of a question by children and adults. It differs from
teacher-directed inquiry in that the adult role is to facilitate rather than to lead. In a collaborative inquiry
about "what makes a plant grow?”, Children might plant seeds, record observations, and then discuss
findings with the teacher, who introduces concepts of photosynthesis at appropriate moments.

Multimodal representation recognises that children may combine several languages in a single expression.
A child might create a collage (visual), write a short story (linguistic), and perform a puppet show (dramatic)
about the same theme. Multimodal representation validates the complexity of children’s thinking and
encourages them to integrate different forms of knowledge.

Social constructivism underpins the Reggio Emilia philosophy, asserting that knowledge is constructed
through social interaction and cultural tools. The Hundred Languages are the tools through which children
co-construct meaning. Teachers, therefore, act as mediators, providing language, symbols, and contexts that
help children articulate and refine their ideas.

Pedagogical intent is the purposeful aim behind a learning activity. Even though the approach values
child-led exploration, teachers still articulate clear intents, such as developing spatial awareness, fostering
empathy, or enhancing symbolic thinking. Pedagogical intent guides the selection of materials, the framing
of questions, and the design of documentation.

Reflective dialogue is a conversation in which children are invited to think about their own thinking.
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Teachers may ask, “How did you decide where to place the blocks?” Encouraging metacognition. Reflective
dialogue strengthens children’s ability to evaluate their choices and to plan future actions.

Transdisciplinary learning blurs the boundaries between subject areas, allowing children to approach a topic
from multiple perspectives. A project on “water” can incorporate science (states of matter), art (watercolour
painting), mathematics (measuring volume), and storytelling (myths about rivers). Transdisciplinary learning
aligns with the Hundred Languages by encouraging fluid movement across domains.

Co-design involves children in the planning of the learning environment. For instance, children might map
out the layout of a new learning corner, selecting which shelves to use and what colours to paint the walls.
Co-design empowers children, reinforces their sense of ownership, and ensures that the environment
resonates with their preferences.

Responsive assessment is an ongoing, formative process that uses documentation to gauge children’s
progress. Rather than relying on summative tests, teachers interpret artefacts, conversations and
observations to identify strengths, interests and next steps. Responsive assessment is dynamic; it can shift
direction as children’s interests evolve.

Parent partnership is the collaborative relationship between educators and families. Regular sharing of
documentation, invitation to studio visits, and co-hosting events such as “show and tell” evenings foster
trust and continuity between home and school. Parent partnership also provides cultural insights that enrich
the curriculum.

Professional learning community (PLC) is a group of educators who meet regularly to discuss practice, share
documentation, and analyse student learning. In a PLC, teachers might collectively review a project’s
documentation, discuss challenges, and develop new strategies for supporting children’s emerging
languages.

Inclusivity is the practice of ensuring that every child, regardless of ability, background or language, can
participate fully in the learning community. Inclusive practice involves adapting materials, providing
alternative communication methods, and valuing the cultural assets each child brings. The Hundred
Languages framework inherently promotes inclusivity by recognising diverse expression.

Scalable practice refers to the ability to adapt the principles of the Hundred Languages to different settings,
from small preschools to larger primary schools. While the core ideas remain constant, scalable practice
may involve using digital documentation platforms, creating portable atelier kits, or training staff in
collaborative inquiry.

Digital documentation integrates technology into the recording and sharing of children’s learning. Tablets,
cameras and online portfolios allow for rapid capture, annotation and dissemination of project artefacts.
Digital documentation must be balanced with privacy considerations and should not replace tactile,
embodied experiences.

Creative risk-taking encourages children to experiment, make mistakes and learn from them. Teachers
model risk-taking by trying new materials, admitting uncertainty, and celebrating “failed” attempts as
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learning opportunities. Creative risk-taking builds resilience and a growth mindset.

Spatial organisation concerns the arrangement of furniture, shelves and work zones to support fluid
movement and independent choice. Open spaces with low-height surfaces invite children to access
resources without adult assistance, reinforcing autonomy.

Temporal pacing is the deliberate management of time to allow deep engagement. Rather than rushing
through activities, teachers allocate extended periods for investigation, ensuring children have the
opportunity to follow their curiosity to its natural conclusion.

Material affordances are the possibilities that a material offers for action. A rope can be pulled, tied, swung;
a sheet of paper can be folded, torn, painted. Understanding affordances helps teachers select materials
that align with learning goals while also leaving room for surprise.

Ecological literacy is the understanding of natural systems and the interdependence of living organisms.
Projects that involve gardening, weather observation or recycling nurture ecological literacy, linking
children’s everyday experiences to broader environmental concepts.

Critical pedagogy invites children to question social norms, power structures and cultural narratives. While
the Reggio Emilia approach is child-centred, it also provides space for children to explore issues of equity,
representation and justice through projects that reflect their lived experiences.

Co-evaluation involves children in the assessment of their own work. After a project, children might vote on
which artefacts best represent their learning, or they might create a “reflection board” where they annotate
their own contributions. Co-evaluation reinforces agency and self-assessment skills.

Narrative inquiry is a research method that focuses on stories as data. Teachers may collect narratives from
children about their experiences, then analyse patterns to inform practice. Narrative inquiry aligns with the
emphasis on storytelling as a language.

Intercultural competence is the ability to understand, respect and navigate cultural differences. By
integrating families’ cultural practices into the curriculum—such as celebrating festivals, sharing traditional
songs, or cooking recipes—teachers develop children’s intercultural competence.

Pedagogical documentation cycle is the iterative process of observing, recording, analysing, and reflecting.
Each cycle deepens understanding of children’s thinking and informs subsequent planning. The cycle is
never complete; it continues as long as children are engaged.

Resource sustainability concerns the responsible use of materials, ensuring that supplies are replenished,
recycled or repurposed. Sustainable practices teach children about stewardship and the impact of
consumption.

Collaborative problem-solving occurs when children work together to overcome a challenge, such as
constructing a tower that can support a weight. Through negotiation, trial and error, and shared
decision-making, children develop social and cognitive skills.
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Empathy development is nurtured by activities that invite children to consider others’ perspectives.
Role-play, storytelling and community projects provide contexts for children to practice empathy, a core
component of social-emotional learning.

Dialogic reading is a shared reading experience where the adult prompts the child with questions,
encouraging prediction, inference and personal connection. This practice supports language development
and deepens comprehension.

Transitional spaces are areas that bridge indoor and outdoor environments, such as verandas or garden
edges. These spaces extend the learning environment, offering opportunities for observation of natural
phenomena and for seamless movement between contexts.

Reflective loops are feedback mechanisms that connect documentation back to practice. After reviewing a
documentation board, teachers might adjust the environment, introduce new materials, or pose new
questions, creating a responsive learning cycle.

Multisensory engagement involves stimulating multiple senses simultaneously—touch, sight, sound, smell,
and proprioception. A sensory bin with sand, shells, and scented oils invites children to explore texture,
weight, and aroma, enriching their conceptual understanding.

Child-initiated hypothesis is a prediction generated by a child based on observation. For example, a child
may hypothesise that “if we water the plant more, it will grow taller.” Teachers support hypothesis testing by
providing tools and recording outcomes.

Peer tutoring occurs when children share expertise with one another. An older child who has mastered a
puzzle may guide a younger peer, reinforcing the older child's knowledge and fostering collaborative
learning.

Community mapping is a project where children create a visual representation of their neighbourhood,
identifying important places, people and resources. This activity builds spatial awareness, local knowledge
and a sense of belonging.

Language scaffolding in multilingual settings involves providing support for children who speak languages
other than English. Visual cues, gestures, bilingual labels and peer translation aid comprehension and
participation.

Emotion literacy is the ability to recognise, label and regulate emotions. Through drama, music and
reflective dialogue, children develop a vocabulary for feelings and learn strategies for managing them.

Project documentation portfolio is a curated collection of artefacts, photographs, and reflections that trace
the evolution of a project. Portfolios can be shared with families, displayed in the classroom, or archived for
future reference.

Inquiry journal is a notebook where children record observations, questions and ideas. Journals encourage
literacy, reflection and the habit of recording evidence, reinforcing the scientific method.
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Playful inquiry merges the spontaneity of play with purposeful investigation. Children may “pretend” to be
scientists, using magnifying glasses and lab coats, thereby blending imagination with systematic
observation.

Collaborative design involves children and teachers planning the layout of a new learning space together.
Decisions about colour schemes, furniture placement and material storage are negotiated, fostering
democratic participation.

Responsive environment is a space that adapts to children’s needs, offering flexible furniture, movable
partitions and adjustable lighting. Such environments enable rapid reconfiguration to suit evolving projects.

Pedagogical listening is a deep form of listening that attends to the underlying meanings, emotions and
intentions behind children’s expressions. Teachers use pedagogical listening to uncover hidden interests
and to guide inquiry.

Social narrative is a story that emerges from group interaction, reflecting shared values, norms and
aspirations. Social narratives can be expressed through murals, group poems or collective performances.

Creative synthesis refers to the process of combining disparate ideas or media into a new, coherent whole.
A child may integrate a photograph, a poem and a clay sculpture to represent a concept of "home”.

Ethnographic observation is a research method where the teacher observes children in their natural settings,
noting cultural practices, interaction patterns and use of space. This method informs culturally responsive

pedagogy.

Iterative prototyping is a cycle of creating, testing, and refining a model or idea. Children building a simple
bridge, testing its strength, and then redesigning it exemplify iterative prototyping.

Learning trajectory maps the typical progression of a skill or concept over time. Teachers may use
trajectories to anticipate next steps and to recognise when a child is advancing ahead of peers.

Collaborative critique is a respectful discussion where children share feedback on each other’s work,
focusing on strengths and suggestions for development. This practice builds communication skills and
critical thinking.

Intergenerational dialogue involves connecting children with older community members, such as
grandparents sharing stories or artisans demonstrating craft techniques. Intergenerational dialogue enriches
cultural transmission and mutual respect.

Visual thinking strategies (VTS) are techniques that guide children to observe, interpret and discuss visual
images. Teachers might display a photograph and ask, “What do you see? What might be happening?”
Encouraging analytical observation.

Embodied cognition is the theory that thinking is rooted in bodily experiences. Activities that involve
movement, such as acting out a story, support cognitive development through physical engagement.
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Resource-rich environment provides an abundance of diverse, high-quality materials that invite exploration.
A resource-rich environment reduces the need for teachers to intervene, allowing children to direct their
own learning.

Responsive documentation adjusts the form and content of documentation based on audience and
purpose. For a parent meeting, documentation may include simple captions; for a professional development
session, it may incorporate theoretical analysis.

Collaborative meaning-making is the joint construction of understanding through dialogue and shared
activities. When children and teachers discuss the results of a water-filter experiment, they co-create
scientific explanations.

Critical reflection requires teachers to examine their own biases, assumptions and practices. By engaging in
critical reflection, educators can align their actions more closely with the values of the Hundred Languages.

Learning community is the collective of children, teachers, families and community members who share
responsibility for learning. A strong learning community fosters trust, shared vision and sustained
engagement.

Professional agency empowers educators to make informed decisions, advocate for resources and shape
curriculum. In the Hundred Languages framework, professional agency supports the flexibility needed to
follow children’s interests.

Curricular coherence ensures that learning experiences are connected and build upon one another. While
the approach values emergent topics, coherence is achieved by linking projects to broader developmental
goals.

Pedagogical flexibility is the capacity to adapt plans, materials and strategies in response to children’s
evolving interests. Flexibility prevents rigid sequencing and promotes authentic inquiry.

Co-creative exhibition is a public showcase where children, teachers and families collaborate to present
project outcomes. Exhibitions may include displays, performances, digital presentations and interactive
stations.

Ecological design incorporates natural elements—plants, water features, natural light—into the learning
environment. Ecological design supports wellbeing, attention and a sense of connection to the
environment.

Dialogic board is a visual space where children write or draw responses to prompts, creating an ongoing
public conversation. The board can be used to track ideas, pose questions and record collective decisions.

Transversal competencies are skills that cut across subject areas, such as problem-solving, collaboration,
communication and creativity. The Hundred Languages approach cultivates these competencies through
integrated projects.

Responsive curriculum planning involves ongoing adjustment of curriculum based on documentation,

Read online: https://learnuni.com/guides/4696035/the-hundred- LearnUNI - 30 Jun 2026
languages-of-children



LearnUNI GUIDE

LEARNING SHOULD BE FREE

reflection and emerging interests. Planning is not a one-time event but a dynamic process.

Collaborative storytelling invites multiple children to contribute to a narrative, each adding characters, plot
twists or illustrations. Collaborative storytelling nurtures language development and social negotiation.

Material culture examines the meanings attached to objects within a community. By exploring material
culture, children learn how everyday items reflect values, traditions and histories.

Inquiry scaffolding provides structured support that gradually fades as children develop confidence. For
instance, teachers may supply a checklist of observation steps before allowing children to design their own
experiment.

Reflective documentation journal is a teacher’s record of observations, thoughts, and decisions, linked to
specific artefacts. This journal serves as a professional memory aid and a source for future planning.

Interdisciplinary dialogue occurs when teachers from different specialisms (e.G., Art, science, language)
discuss a project, sharing perspectives and enriching the learning experience.

Community of practice is a group of educators who share a common interest—in this case, the Hundred
Languages—and engage in regular interaction to improve practice.

Pedagogical intent mapping visually links desired learning outcomes with specific activities, materials and
documentation strategies, ensuring alignment between goals and practice.

Responsive assessment tools include observation checklists, anecdotal records, and portfolio reviews that
adapt to each child’s developmental stage and interests.

Collaborative critique circles are small groups where children present their work and receive constructive
feedback from peers, fostering a culture of mutual respect.

Ethical storytelling respects cultural narratives, avoids appropriation, and ensures children’s voices are
represented authentically. Teachers guide children to tell stories that honour their own experiences.

Dynamic grouping rearranges children based on interests, project needs or developmental goals, rather
than fixed age-based groups. Dynamic grouping supports flexible collaboration.

Pedagogical negotiation is the process by which teachers and children jointly decide on the next steps of a
project, balancing adult expertise with child curiosity.

Resource negotiation involves children deciding how to share, allocate and repurpose materials, teaching
negotiation skills and equitable use of resources.

Reflective practitioner continuously evaluates practice, incorporates feedback, and seeks professional
development opportunities to deepen understanding of the Hundred Languages.

Collaborative artmaking allows children to co-create visual pieces, blending individual styles into a collective
artwork that represents shared meaning.
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Inquiry timeline visually maps the chronological progression of a project, marking key events, discoveries
and revisions. The timeline helps children see their own investigative process.

Multilingual documentation records children’s expressions in multiple languages, acknowledging linguistic
diversity and supporting language development.

Pedagogical partnership describes the collaborative relationship between teacher and child, where both
contribute expertise and learning is co-constructed.

Responsive environment design incorporates modular furniture, movable walls and adaptable lighting,
allowing the space to evolve alongside children’s projects.

Collaborative reflection brings children together to discuss what they have learned, how they felt, and what
they might do differently next time, fostering a habit of reflective practice.

Community audit is a systematic exploration of local resources, experts and cultural sites that can inform
project themes and provide authentic learning contexts.

Pedagogical documentation portfolio compiles selected artefacts, teacher reflections and child comments,
serving as evidence of learning for assessment and sharing.

Iterative design thinking follows the stages of empathise, define, ideate, prototype and test, applied to
children'’s creative problem-solving activities.

Responsive pedagogy adapts instructional strategies to the moment-to-moment needs of children,
ensuring that learning is always relevant and engaging.

Collaborative inquiry journal is a shared record where children and teachers co-author observations,
questions and hypotheses, reinforcing joint ownership of the investigation.

Ecological observation invites children to notice patterns in nature—such as leaf colour change, insect
behaviour or weather cycles—and to record findings in a systematic way.

Multimodal documentation combines photographs, audio recordings, sketches and written notes to capture
the richness of children’s learning experiences.

Pedagogical empathy involves teachers attuning to children’s emotional states, motivations and cultural
backgrounds, shaping interactions that are supportive and respectful.

Co-construction of meaning occurs when children and adults discuss artefacts, negotiate interpretations
and arrive at shared understandings, deepening conceptual grasp.

Responsive curriculum mapping aligns emergent project themes with developmental milestones, ensuring
that spontaneous learning also meets broader educational standards.

Collaborative prototyping sees children working together to build initial models, test them, and refine
designs, mirroring real-world engineering practices.
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Pedagogical scaffolding matrix charts the levels of support required for different tasks, helping teachers
plan when to intervene and when to step back.

Reflective practitioner community meets regularly to share documentation, discuss challenges and celebrate
successes, fostering collective growth.

Multisensory documentation records not only visual outcomes but also sounds, textures and scents
associated with a project, providing a fuller picture of the experience.

Collaborative knowledge building is the process by which children collectively construct explanations,
theories or narratives, drawing on each other’s insights.

Dynamic inquiry cycles recognise that projects may loop back to earlier phases as new questions arise,
promoting flexibility and depth.

Pedagogical responsiveness is the teacher’s ability to shift focus, introduce new materials or alter questions
in response to emerging interests.

Community storytelling engages local storytellers to share cultural tales, inviting children to retell, dramatise
or illustrate the stories, thereby bridging heritage and classroom.

Reflective learning loops integrate feedback from documentation into future planning, creating a
continuous cycle of improvement.

Collaborative critique practice teaches children to give and receive feedback respectfully, strengthening
communication and analytical skills.

Ecological sustainability is woven into project themes, encouraging children to consider resource use,
recycling, and environmental impact.

Pedagogical documentation ethics guide teachers in obtaining consent, protecting privacy, and
representing children’s work accurately and respectfully.

Responsive assessment framework aligns assessment methods with the values of the Hundred Languages,
focusing on process, progression and personal meaning.

Collaborative exhibition design involves children in deciding how to present their work, selecting formats,
arranging displays and inviting audience interaction.

Multilingual environment displays signs, labels and resources in several languages, supporting linguistic
diversity and promoting inclusivity.

Pedagogical partnership model outlines shared responsibilities among teachers, families and community
partners, ensuring coordinated support for children’s learning.

Responsive learning pathways map individual children’s trajectories through various project experiences,
highlighting strengths and areas for extension.
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Collaborative inquiry framework provides a structure for joint investigation, including phases of question
generation, data collection, analysis and communication.

Ecological inquiry invites children to explore natural systems, conduct experiments, and develop
stewardship attitudes toward their local environment.

Pedagogical reflexivity is the ongoing practice of questioning one’s own assumptions, biases and methods,
aligning practice with the core values of the approach.

Responsive documentation display adapts visual presentation to audience needs—simpler displays for
younger children, more detailed narratives for adult stakeholders.

Collaborative meaning-making circle brings children together to discuss artefacts, share interpretations and
co-create shared understandings, reinforcing social learning.

Ecological footprint projects help children understand the impact of human activities, encouraging them to
propose and implement sustainable practices.

Pedagogical intent articulation clarifies the purpose behind each activity, linking it to developmental
outcomes, curriculum standards and the Hundred Languages philosophy.

Responsive design principles guide the creation of learning spaces that can be easily reconfigured, support
varied activities and respond to children’s evolving needs.

Collaborative decision-making engages children in choosing project directions, material use and
presentation formats, fostering democratic values.

Ecological stewardship projects empower children to take responsibility for caring for plants, animals and
natural resources, reinforcing a sense of agency.

Pedagogical documentation repository stores artefacts, notes and reflections for long-term access,
supporting continuity across years and cohorts.

Responsive learning environment audit evaluates how well the physical space supports the Hundred
Languages, identifying areas for improvement and enrichment.

Collaborative creative synthesis merges diverse contributions—visual, auditory, textual—into a unified
expression, celebrating the richness of multiple languages.

Ecological inquiry cycle mirrors the scientific method while integrating cultural and environmental
perspectives, providing a holistic learning experience.

Pedagogical partnership evaluation assesses the effectiveness of collaborations between teachers, families
and community members, informing future practice.

Responsive curriculum adaptation modifies learning goals and activities in response to documented child
interests, ensuring relevance and engagement.
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Collaborative reflective practice involves teachers and children jointly reviewing documentation, discussing
learning and planning next steps, modelling lifelong learning.
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